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1. Introduction

The prosperity of a nation depends on its enlightened human resources, which
depends on the quality of education. Quality of education depends upon qualit,
ot teachers, who in turn depend on quality of teacher education. Realizing the
importance, the National Policy on Education (1986) suggested an overhauling of
the svstem of teacher education, which will pave the wav for a substantial
improvement of the quality of teacher education. The two-vear MFEd
programme is designed by the NCTE (2015) to provide opportunities for
students to deepen their knowledge, understand education, specialize in selected
areas and develop research capacities. The programme is aimed at grooming up
the students” knowledge of methodology of educational research and getting

acquainted with social and psychological aspects of teaching and learning.

[mportance of the programme: The programme has been structured with the
following important features:
e Designed for two years under Choice Based Credit System (CBCS) tor 90
credits and 2700 marks
e Structured with a special intention to produce competent teacher
educators with adequate theoretical knowledge and practical abilities in
teaching, research and educational management
e Aimed at imparting quality teacher education and pursuing research in

education

Objectives: In order to revise the Teacher Education curriculum in tune with the
vision of National Curriculum Framework ot Teacher Education (NCETE, 2009)
the Department of Iducation has designed the M Ed. programme with two told
objectives - producing committed teachers, who will be competent to teach
subjects of their specialization at secondary and higher secondary levels, and
serve as teacher educators with protessionalism,  academic leadership and

[§

rescarch acumen: So, the carriculum aims at enabling, the students -

e 1o cmpower them to become protessionally: competent, commuitted
pertformimg and retlective teachers tor ditterent stages ot school education

and teacher education
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e To promote the competencies and professional skills necessary in the

contemporary context and transmit them to the prospective teachers;

e To enhance an understanding of the philosophical, sociological,
psychological bases of the issues of Indian Education, Management of

Education and Computer Education; and

e Todevelop competency in pursuing and reporting educational researches.

It has been planned to offer this two-year M.Ed. programme under CBCS,

so that the students are free to choose subjects of their interest and earn credits. It
has been envisaged to produce academicians, who can meet the challenges,

proposed in the thrust areas of National Policy on Education (1986).

2. Eligibility for Admission

The pre-requisite educational qualifications for the eligibility for admission is as
outlined below:
¢ A candidate who has secured minimum of 50% marks in the degree of
Bachelor of Education (B.Ed.) of the Universities in Tamil Nadu or a
degree of some other University accepted by the Syndicate of this

University as equivalent thereto.

e Admission shall be made as per the norms of NCTE / Government ot
Tamil Nadu / Manonmaniam Sundaranar University.

e Reservation of seats stipulated by the Government of Tamil Nadu will be

followed.

Duration of the progranme: The programme will run over a period ot tour
semesters (two vears) after B.Ed. degree. Every year, usually, the programme
commences in the month of July and ends in April. Students shall be permitted
to complete the requirements of the two-year programme within a maximum

period of three vears from the date of admission to the programme.

3. Course Structure

The credit based theory papers and the practicum suggested (with the scheme of

examination) for the Md programme are given below.



"Sem. Sub. Subject Status Subject Title Contact  Credits
No. Hrs./
Week
1 1 Core Paper-1 Fducational Studies 5 |
2. Core Paper-2 “Fducational Philosophy ' 5 4
3. Core Paper-3 Educational Rescarch ! 5 4
1 Spc(ialisation " Fducation at Flementary ' 5 4
Paper-1 Level / Education at A

Secondary and Higher
Secondary Levels

5. Speciélggti_ohi Education Managcnwﬁf and 4 4
Paper-2 Administration
6. Research V Research Pirzwp?:{l R 4 2
Activity-1
7. WF_iréﬁigﬁxperié;lat—Co‘niml}HiEation Skills 4 2
& Practicum-1
L Subtotal S ¢
I 8. Supportive Guidance and Counsellng / Tool 3 3
Course-1 Construction (to other
department students)
hi‘)fﬁdCE);é—Paper—l Educational Psvchology 5 !
10.  Core Paper-Si ~ Fducational Sociology 5 4
11.  CorePaper6  Fducational Statistics =~/ 5 4
12, Specialisation  ICT in Education . 4 4
Paper-3
13, Research  Tool Construction 34 2
Activity-2
14 Field -IZXF7(;l'iL‘I1(‘(‘ ’ lntvrnslﬁp ~in Teacher ZOd)\s ' 4
& Practicum-2 Fducation Institutions - Spell (120 hrs)
O L
15.  Field Ixperience : Psvchology & ICT Practicum ' 4 2

& Pmcticum-'l

Subtotal - | A0 3:? 1 2/7

CSem. Sub. Subject Status Subject Title  Contact  Credits
No. Hrs)/
Week
e i 1o. Supportive Lechmgues of - Teaclung ' 3 3

s F Course-2



Friotronmental [ ducation

(to other department students)

17. Core Paper-7 ' Curriculum Studics G/ 4
18.  Core Paper-8 ' Teacher Fducation - | 7 4
19.  Specialisation Fducation  for  Differently | / 4
Paper-4 - Abled
20.  Rescearch | Presentation & Publication of 4 2
, Activity-3 - JP"{er(ﬂl - 4
21 Field rxpcrwnce ‘ lntcrnthp in Teacher | 20 days 1
& Practicum-4 ‘ qucatmn Institutions - Spell | (120 hrs)
L ) ll (Specialisation) {
22 Field Expcrlence ‘ Self-development - Yoga 2 2
- & Practicum-5 1 7 |
* Subtotal A0 23
IV 23 CorePaper-9 | Fducational Policy, Planning 5 4
& Financing |
2. Core Paper- 10 | ' Teacher qucatlon -1 5
25 Sb;c;ahsévt;(:h Educ;f;o;al Evaluation 5 4
Paper-5 J‘ 7 I
26, Research | Dissertation & Viva (Project) | 15 1
 Activited ]
Subtotal 30 16
CTOTAL - 120 9
, M A
Supportive Course .

Supportive courses offered by the Department of Education can be selected by
the students of the other departments, any one of the following tour papers in
the even semesters as elective. The papers offered are:

e Guidance and Counselling,

e lechniques of Teaching

¢« ool Construction

¢ Invironmental I'ducation

MEd students will select any one of the supportive courses ottered by the

other Departments of the University in the even semesters

4. Course Syllabus (with effect from the academic year 2017-18)
Fhe programme is designed for two vears under CBCS tor 90 credits and 2700

marks.



Semester |
I. EDUCATIONAIL STUDIES (rEDett)

LT r o

V20 1
Preamble: Fducation is the process of tacilitating, learnimy, or the quisition of
knowledge, shills, values, behets, and habits Fducation frequently takes place
undcr the glliddll\‘t‘ ot \‘dll\.\l\\!‘.\', l‘lll l«‘.lllh‘l'\ may also learn by themeselves T
addition to the tormal/ intormal setting, ot education, the experience ofan
individual has a tormative ettect on the way he/she thinks, teels, or acts 1his,
course brings together the various perspectives of education cluding ity
interdisciplinary nature, socio-cultural contexts, and  place of education i
constitution and also retlects its various support systems. The learner will
understand education as a key discipline tor learning, The vital features of
education in Indian scenario are tocused in this course

Objectives:
Atter completing the course, the student will be able to
e understand the nature of education as a discipline/an arca of study;
¢ understand the basic concepts/issues of education with reference to the
NCF (2005) and the NCFTE (2009);
e examine critically the theories and basic concepts of education drawn
from various disciplines cognate to education;
e examine criticallv the concerns arise from vision of school education;
e retlect on the multiple contexts in which the schools are working; and
¢ discuss the emerging dimensions ot school education.

Unit I - Education as a Discipline

Concepts, principles, theories, assumptions and contexts related to education
discipline: schooling - curriculum - syllabus - text books - assessment - teaching-
learning process - School education: Contemporary challenges - Aims ot Indian
Iducation (L7, T3 =10 Hrs)

Unit I - Education as Interdisciplinary Knowledge

Interdisciplinary nature  of  education relationships  with  various
disciplines/subjects — (philosophy, — psychology, — sociology,  management,
cconomics, anthropology) - Contribution ot science and  technology  to
education - Challenges to education (L7, T6 =13 Hrs)

Unit 11 - Socio-cultural Context of Education

Social purpose of education - Cultural purpose of education - Socialization and

acculturation of learners - ( ontemporary Indian society (with reterence to

multilingual, multicultural, gender, equity, poverty, diversity, human rights and

rights of the child) - Teaching in the context of diversities Appraisal of the role
6



Semester |

1. EDUCATIONAL STUDIES (LEDCI11)

I T P C

32 0 4
Preamble: Education s the process ot tacilitating learning or the acquisition ot
knowledge sills values. beliets. and habits. Education trequently takes place
ander the gundance of educators, but learners mav also learn by themselves. In
addmmor o the formal) intormal setting ot education, the experience ot an

ndinidual has 2 tormative ettect on the wav he/she thinks, teels, or acts. This
> together the various perspectives ot education including its
:rv nature, socio—cultural contexts, and place ot education in
d also reflects its various support svstems. The learner will
iucation as a kev discipline tor learning. The vital teatures ot
ndian scenario are tocused in this course.

e understand the nature of education as a discipline/an area of study;

« understand the basic concepts/issues of education with reference to the
NCF (2003) and the NCFTE (2009);

¢ examine criticallv the theories and basic concepts of education drawn
rrom various disciplines cognate to education;

e examine criticallv the concerns arise from vision of school education;

o reflect on the multiple contexts in which the schools are working; and

e discuss the emerging dimensions of school education.

A fter completing the course, the student will be able to -

Unit I - Education as a Discipline
Concepts, principles, theories, assumptions and contexts related to education
discipline: schooling - curriculum - syllabus - text books - assessment - teaching-

lcarning process - School education: Contemporary challenges - Aims ot Indian
f.ducation (L7, T3=10 HI‘S)

Unit I - Education as Interdisciplinary Knowledge
Interdisciplinary nature  of  education - relationships  with  various
diaciphines/subjects  (philosophy, — psychology, — sociology,  management,

cconormics, anthropology) Contribution ot science and  technology  to
education - Challenges to education (L7, T6é =13 Hrs)

Unit 1T - Socio-cultural Context of Education
Sowial purpose of education - Cultural purpose ot education - Socualization and
calturation of learners - Contemporary Indian society (with reterence to
cwttihingual, mualtcaltaral, gender, equity, poverty, diversity, human rights and
dphits ot the child) - Teachimg m the context of diversities - Appraisal ot the role
6



of school parents, peer proap and the community Foality an educational
|"“‘\‘Hll|\||\ (1 H,Ir‘i 13 ,'T'*v,

Unit IV- Constitutional Provisions and Education

Constitutional Provisions and Fduacation that reflect national ideals Dermocracy,
and values of equahty, justice, freedom, secularism, respect for human dignity
and nghts = Aims and  purposes of  Fducation drawn from Constitutional
Provisions = Fundamental Rights and Duties of Citizens -~ Role of Central and
state governments in the development of education (1.7, T5 = 12 Hrs)

Unit V- Support Systems of Education

Support svstems: Principles and guidelines - Teacher education and NCF (2005),
Right to Tducation Act, (2009) - Department of Public instruction, Ministry and
other government agencies, Academic Institutes: Role, involvements, issues

related to control and autonomy - Participation of stakeholders in school
cducationt NGOs, civil society groups, teacher organisations, parents, tamilv,
"TA and local community (L7, TS5 =12 Hrs)

(Total = 60 Hours)

References
I Banrs, A (1996). Cultural diversity and education: Foundations curriculum

and teaching (3 ed.). Boston: Alynand, Becon.

Bever, 11 (Bd.) (1996). Creating democratic classrooms: The struggle to
oitegrate theory and Practice. NY: Teachers College Press.

Bhatia, K K. & Singh, . (2005). Principles and practice of school management.
I udhiana: Tandon Publication.

Bruubacher, John S, (1969). Modern plulosoplues of education. New Delhi:

Lata McGraw-1Hill Publishing Company.
Butchvarov, P (1970) The concept of hnowledge. Evanston, Hlinows: North
Western Unnversity Press.

o Debra Heyes, Martin Hills, Pam Chistie & Bob Lingard. (2007). [eachers
andd chooling: Mahony a difference. Australias Allenand Unwin
Diedors, Jacques et al (1996) Fearnang: The treasure withine report of the

ot riational commssion on education for 210 century. UNESCO,

ooMukhopadhivay, MO& Tyagr, RS (Fds) (2001) Governanee ot school
cducation in India. New Delhe NHPA
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2. EDUCATIONAL PHILOSOPHY (LEDC12)

L T P

3 2 0 4
Preamble: The discipline of philosophy contributes in an indispensable wav to
the realization of tour goals that should be fundamental to any institution of
higher learning: instilling habits of critical thinking in students; enhancing their
reading, writing, and public speaking skills; transmitting cultural heritages to
them: and stimulating them to engage fundamental questions about reality,
knowledge, and value. The course “philosophy’ contributes to curricula that
wtress more formal modes of logical reasoning, emphasizing the goals of
quantitative hteracy and symbolic reasoning,.

Objectives:

Atter completing the course, the student will be able to -
e understand the significance of ultimate concerns and the contribution ot
philosophyv with regard to education;
o cnquire the philosophical basis of all educational endeavor;
e develop independent thinking and critical appraisal of educational
theories and practices; and
o understand the educational philosophies of Indian and Foreign thinkers

Unit I - Philosophical Trends in Education

Meaning, Detinition and Scope of - Philosophy and - Fducation. Need tor
philosophy of Tducation- man, knowledge, reality and values. Branches ot
philosophy - Metaphysics, Fpistemology and Axiology (L7, T3 =10 Hrs)

Unit 11 - Fducational Philosophies
Ditterent philosophical trends I lectism, Existentialism, Jaimism, Buddhism

Yora and Vedanta, Positivism and  Post Modernism therr educational

. ]
miphications. Western Schoaols of philosophy Idealism, Naturalism, Pragmatism
(17,15 = 12 His)

Wl Feahism

Uit 1 - Indian Philosophers
hidian Dilkwophers: Rajarai Mohan Roy (1772 183 abimdranath Layor

I
| \ ) )
RO 1941, Mabatima Gandhin (1868-1948), Zakn Flussain (1897 19049), I
(18U 1980) than

Radhokrehnan (1888-1975) and | rishinamoornthy ]
' (17,15 = 12 Hrs)

TRTENY | | Ficatione

Unit IV - Western Philosophers
Western l'll:ln‘,n;l]n'l‘. Plato (128 541 e PPaulo bren (!l

IR59- 19521 Maria Montessort (1870-1952) Bertrand 1 ssell (1872 1970) - ther
(17,15 = 12 Hrs)

G20 1997, John Dewey

cducational imphcations
8



Unit V - Certain Philosophical Issues
Philosophy as theory and Education as practice - Curriculum and Philosophy-

Methods of Teaching and Philosophy - Value Education and Philosophy -
Fducational Evaluation and Philosophy - FEducational Management and
Philosophy - with reference to modernization.  Philosophical Analysis of the
Discourse in Education Concepts (Education, Teaching, Freedom, Discipline,

Equality), Propositions and Theories (L8, T6 = 14 Hrs)

(Total = 60 Hours)

References

1. Aggarwal, J.C. (1995). Theory and principles of education, philosophical and
sociological basics of education. New Delhi: Vikas Publishing House.

. Aggarwal, ].C & Gupta, S. (2006). Great philosophers and tHunkers on
education. New Delhi: Shipra Publications.

3. Aggarwal, ].C (2009). Teacher and education in a developing society (4" ed).

New Delhi: Vikas Publishing House.
4. Dhewan, M.L. (2005). Philosophy of education, Delhi: ISHA Books
5. Mohanty, J.E. (1982). Indian education in the emerging society, New Delhi:

Sterling Publications.
6. Raja, BW.D., & Anandan, K. (2010). Education in emerging Indian society.

New Delhi: APH Publishing Corporation.
7. Sharma, Naina. (2011). Value education and social transformation. New Delhi:

Rawat Publications.
8. Sharma, S.R. (1997). Practice of philosophy of education, New Delhi: Mohit

Publication.
9. Singh, Y.K. & Nath, Ruchika. (2005). Education in emerging Indian soctety.

New Delhi: APH Publishing Corporation.
10. Taneja, V.R. & Taneja, S. (2004). Educational thinkers. New Delhi: Atlantic

Publishers & Distributors.
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3. EDUCATIONAL RESEARCH (LEDC13)

L T P C

3 0 2 4
Preamble: The student will be able to acquire the knowledge of the different
aspects, principles and processes of educational research. They can understand
the need, nature and scope of educational research and various methods and
techniques of educational research. Also they obscure the skills of preparing
proposals, stating hypotheses, writing research report and solving problems in

educational research. Provided the pupils will know the funding agencies and
their support in proceeding with educational investigation.

Obijectives:
After completing the course, the student will be able to -

¢ acquire the knowledge of the different aspects, principles and processes of
educational research;

¢ understand the need, nature and scope of educational research and
various methods and techniques of educational research; and

e acquire the skills of a) preparing proposals for research using ditferent
tools and techniques of research b) stating hypotheses c) writing research
report and d) solving problems in educational research.

Unit I - Foundations of Research

Definition, aims and scope of research in education - The nature of scientific
enquiry - deductive and inductive methods - Areas of research - Types of
research: Pure, applied and action research, Quantitative vs. Qualitative research,
funding agencies : ERIC, ICSSR, UGC, DST, HRD (L9, P2 =11 Hrs)

Unit II - Identification of Problem
Identification of problems, Sources of problems, evaluating the problem -
statement of the problem - Review of Related Literature - Research Questions -
Hypothesis: definition, characteristics and types - Research Proposal

(L5, P5 =10 Hrs)
Unit III - Sampling Techniques
Population - sample - characteristics ot good sample - sampling design -
Sampling Frame -Sampling Techniques - online sampling, (L7, P3 = 10 Hrs)

Unit IV - Major Approaches to Research
Research paradigms: characteristics and purpose - Types: Phenomenological,
Fthnographical, Case studies, Historical studies, Content and Documentary
analysis Quantitative analysis: 're - experimental,  Experimental,  Quasi
Fxperimental, Expost facto Survey and Correlational and studies
(LY, P6 = 15 Hrs)
10



&

Unit V - Tools and Techniques of Research and Research Report
Concept and Characteristics; Establishing Validity, reliability and objectivity.

Rescarch Tools: Tvpes;  Observation, interview, sociometry, questionnaire,
opinionative schedule,  checklist,  rating, scale, attitude  scale, inventories,
Questionnaire, criteria tor Research report - Format -Bibliography & Reference

10).

12.

(L6, P8 = 14 Hrs)

(Total = 60 Hours)

References
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Hall ot India.
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Somekh, Bridget & Lewin, Cathy (2012). Theory and methods in socual
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AATDUCATION AT FLEMENTARY LEVEL

31 1 4
Preamble: This comrse presents the overview ol the elementary education at the
national and global levels  Teas amed at describimg the historical progression of
clementary - education 1o help the teachers  anderstand  the nature and
development ot clementary education mea holistic way . This has been designed
based on the needs ot the soaety and varied life experiences to facilitate fair

understanding ot elementary education i the contemporary Indian society.

Objectives:
\fter completing the course, the student will be able to -
e acquire knowledyge about the context of elementary education;
e understand the concept, objectives, rationale, challenges and extent of
success ot umiversal elementary education (ULL),
e comprehend the underlying, principles of curriculum development and
cvaluation at elementary stage;
e acquaint research sight for curriculum  development in elementary
education;
e understand the development of elementary teacher education in post-
independent India; and
e analvse the status of elementary teachers, the problems and issues related

to professional growth.

UNIT I - Context of Elementary Education

Developmental  characteristics and - norms-physical, cognitive  process  and
abilities; language development; socio-emotional development during early and
Late childhood - Influence of home, school and community related tactors on
child’s development - learner/learning centered approach, activity centered
approach, freedom and discipline; reflection on present practices

(L7, T2, P1 =10 Hrs)

UNIT I - Development of Elementary Education

"ature of Tementary Fducation after independence - Educational thought ot
Coandhr and Tagore o elementary education - Constitutional provision tor
cducation and Directive Principles related to elementary education - Provision in
PIE Act and related issues - Flementary education in NI (1986), POA (1992),
NCT (20005) (L6, T2, P2 =10 Hrs)

UNIT I - ULE and Challenges
Concept, objectives, meanmy, and justitication ot URE - Carrent status ot ULE
(access enrolment, and retention) with reference to- the equity: principles:

difterential across habitation, ponder, caste and other socally «hs\hhxml.lgud

12



agroups - Access and enrolment of different types of learners-issues  and
challenges - Enrolment and dropout: meaning and assessment and related issues
and dropout - Achievement levels of different types of learners-status and issues
- Inclusive education (L8, T2, P4 =14 Hrs)

UNIT IV- Programmes in Elementary Education

Panchavatraj and community involvement in educational planning and
management related issues - Participation of NGOs in achieving goals of UEL -
FCCE programme, women empowerment as support services - District primary
education programme: goals and strategies - Sarva Shiksha Abhiyan: goals and
specific  programme interventions namely access, enrolment, retention

/participation and achievement - Monitoring, research and evaluation of
schemes viz., mid-day meals, VEC and incentive schemes and achievement
levels (L8, T3, P3 =14 Hrs)

UNIT V- Curriculum and Evaluation in Elementary Education

Flementary School Curriculum: Principles - Curriculum , Objectives, Planning,
Organisation and Evaluation of for Work Experience, Art Education, Health &
Phvsical Education, Language(s), Mathematics, Environmental Studies/ Social
sciences and Natural Sciences in Elementary Education (L7, T3, P2 =12 Hrs)

(Total = 60 Hours)
References

1. Lrickson, H.L. (2002). Concept-based curriculunt and instruction. California:

Crown Press.
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Routledge Publications.
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Publication.
6. MHRD (2001). Concention on the Right o the child. New Delhi: MHRD.
7. NCIRT (2005). National Curric ulum Framework. New Delhi: NCERT.
K. NCERT (2005). Posttion paper on teacher education for curricular renewal,
New Delhi: NCERT.
9. Rao, V.K. (2007). Umicersatisation of clementary education. New Delhi:
Indian Publishers.
UNESCO (2006). Teachers and educational quality Monttoring global needs
for 2015. Montreal: UNEFSC O Pablication.
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4B TDUCATION AT SECONDARY AND HIGHER SECONDARY TEVELS
(1LEDIA)

31 1 4

, ’ N y :
Preamble: Secondary and higher secondary education is increasingly becormimyg,

an area of tocus i developing countries, which have thus far concentrated on

achieving universal clementary - education [his policy note on secondary

cducation in India discusses issues and aspects critical for the deve
this subsector Secondary education, in terms of policy, is a concurrent item in
that it is within the purview of both State and Central governments State level

Jopment of

implications and strategies for developing, this sub-sector are critical

Objectives:
After completing the course, the student will be able to -

understand  the nature-scope and svstems of secondary and - senior

secondary education;

e examine the status of development of secondary and senior secondary

cducation in India after independence;

explore the problem and challenges related to secondary and senior

secondary education;
¢ interventions to solve the problems and issues rel

g at secondary and higher secondary levels;
ated to universalization of secondary education;

e understand th ated to

alternative schoolin
e identify critical 1ssues rel

and
e know about th

cducation,

o innovations at secondary and higher secondary levels ot

Unit | - Secondary Education
Cioneral Aims and Objectives o Gocondary Fducation, Fducation during PPost
[ndependence Period Secondary I'ducation

196466, New 'ducation Policy

Commission 1952-53, Fducation
Commission [O86 with Programme of Action
1000 (L7, T2, P2=11 Hrs)
School Curriculum

econdary and higher secondary
lary education

Unit 11 - Secondary and Higher Secondary

Cof school carmculum development ats
fary and higher secon

cducation and career

Principles
test book development i secon
Vocationalisation ot
olland s theory of v ational

(I8, 12, 3 = 13 Hrs)

Jon ' .Ill(’

'\lnlun.nln". tor caredt ;',llh‘.llhl‘.

development - (€ sinzberp s theory aboul ",HI\LHI\\’
[} llHl\l‘

w of Secondary | ducation
ation of secondary cducation

/ challenges toaceess

Unit 1T - Problems and Challeng
Problems and challenges related o
Alternative schoolimg, al qecondary stage

universalis
I'roblems

14



enrolment, dropout, achievement- cquality - of vdwatmnal ,()Plp,(;rh;ﬂl:;::n :
ms of education for girls, disadvantaged and ditferently ab e chi |
underachievement, lack of motivation, slow
s of quality in secondary and
(L7, T4, P2 =13 Hrs)

’roblc sit
Classroom  problems: disciphne,
learners, delinquency and maladjustment - lssuc
hivher secondary education

Unit 1V - Research and Innovation in Secondary and Higher Secondary

Education . B
Purpose - scope - trends of research in secondary and higher S(“(()nt'a ry
oducation, innovative practices at secondary and higher secondary levels - micro
teaching, simulated social skill training, team teaching, brain storming,
independent study, group discussions and role playing (L7, T2, P3 =12 Hrs)

Unit V - Monitoring for Quality Improvement in Schools .

Monitoring - meaning, objectives and significance - Monitoring mechanism at
different levels of schooling - Alumni association - Evaluation in Schools at State
and Central boards (L7, T2, P2 =11 Hrs)

(Total = 60 Hours)
References
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o Jha, M. (2002). Inclusioe education for all: schools without walls. Chennai:
Hememann Fducational Publishers.

6. Mohammad, Mivan. (2004). Professionalisation of teacher education. New
Delhi: Mittal Publications.

Cl Ay ] . y , ,
harma, .. (200%). Planning inclusioe education in small schools. Mysore:
RIL. | |

5. Sharma, P1L(1990). Teachers’ handbook on 11D Helping cluldren with special
needs. New Delhi: NCERT ‘

~

8] : e )

. Sudesh, Mudhopadyay &  Anil Kumar, K. (2001). Quality profiles of
secondary schools. New Delhi: NIEPA. o

; 2 :

10. Yadav, MS. & Fakshmi, T.KS. (2003)

- Conceptual tmputs for sec g
racav, ‘ | . secondan
teacher education: the mstructional role. New Delhi: NCTT !
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5. FDUCATIONAT MANAGIMIENT AND ADMINSTRATION (LEDEB)

1T r c
4 0 0 4

Preamble: I ducational management amims at coordinating, the efforts of people to
accomphish goals and objectives by using, available resources efficientls and
citectinvely Fducational  administration includes  functions ke planning,
orgamzing, himanang, directing, supervising, inspecting and evaluation It is also
concerned with elements like setting up of goals of education, review, feedback
and innovation. Teadership is both o rescarch arca and a practical skill
encompassing the ability of an individual or organization to “lead” or guide other
imdividuals, teams, or entire organizations.

Objectives:

After completing the course, the student will be able to -

e cnrich the knowledge of learners in the management of educational
institutions,;

e understand  the  principles and  theories in the  governance and
management of educational organizations;

e comprehend the structural pattern of educational organizations;

e sensitize the learners the importance of leadership in the accomplishment
of educational goals and objectives;

e acquire the importance of educational  planning, supervision and
financing to ensure managerial effectiveness; and

e become effective educational managers,

LUnit I - Concept of Educational Management

Management: meaning, pring iples, functions, importance - meaning, clements -

oundations of Management - Functions of Management - Institutional building,
POSDCORB. CPM. PERT - Management as a system - SWOT Analysis (L9)

LUnit 11 - Theoretical Foundations of Management

Management ve Administration: Classical Management Theory - Bureaucracy -
fheory X and Theory Y - Human resource management: Meaning,  poals,
principles - H R D components: recruitment training - performance appraisal -
HI2 planning process (L10)

Unit 11 - 1 cadership and Decision Making,

Feadership: detimtion, importance, types, functions theones ot leadership -
ctfective leadership assessiment ot Jeadership Concept of orpanization -
organizational climate Deasion making, detimtion, steps, elements - Aspects ot

decision making, process = Participative decision making, - Manag iy, institutional
16



AT Rl o Al ‘ o
resources and support system - Classroom climate management. meaning, scope

- Teacher as a manager
« 1}‘( 1 ‘Il“)

Unit IV - Fducational Administration
Administration  meaning, principles, scope and importance of

administration - Tavlorism - Administration as a process Administration as a
approac h -

educational

Burcaucracy - Human relations approach to administration = System

trends in educational administration: Organisational compliance
(1.10)

Specitic
Organisational development

Unit V - Agencies of Educational Administration

Role of the central government - Role of the state
hodies - Role of voluntary agencies - UNESCO - UNIC EF - UNDP
_ UGC - NCTE - NAAC - NCERT - NUPEA - SCERT - funding agencies

government - Role of local
-World Bank
(L9)

(Total = 48 Hours)
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6. RESEARCH PROPOSAL (LEDILTT)
. T P C
10 2 2

Preamble: Rescarch prnpnsal, the most crucial step in the rescarch process,
crvatallizes the whole research into a concrete form. It reveals the procedure and
techniques to sketch a well-organized and planned outline for any piece of
research. The course facilitates the students to acquaint s holarly context for
framing objectives and  hvpotheses, and decide the appropriate  statistical
procedures for the proposed study. It endows the students to execute the

research work pre cedurally.

Objectives:
After completing the course, the student will be able to -
e recognize the components of quantitative/qualitative research process;

ostablish the link between the selected research problem and available

studies;
describe the procedures for testing the hypotheses;
identifv and select appropriate method of statistics for the research; and

equip the skills to frame a proposal that meets the guidelines.

Course Guidelines:

Orientation to the components of educational research

Apportionment of rescarch supervisors to the students in svnc with the

arca of interest

Input on the procedure of reviewing literature
I-xploring review of literature

Finding a rescarch arca
Identification of problem
Narrowing the pmlll('m to be executed within the duration ot the
”llAl l}’]ﬂlnl”l(‘

Coinage of title and pruning it

Review of related literature

Staterment of the selected problem

I raming Objectives and | [y potheses

("';',“"lhlnu‘ni the Study
Development ol desiginiton the study

Research Colloguim (Minimum four times)

Practice i writing, rescar I pmlmml i standard format
)

Stubrssion of |'|n|u1m||

18



Execution:

e

01

6.

~

Fxposure to and acquaint with the components of a  rescarch proposal
such as Introduction, Background of the Study, Significance of the Study,
Review  of  Related  Studies, Variables, Statement of  the  Problem,
Operational Detinitions, Objectives, Proposed  Hypothesis, Method of the
Studyv, Procedure of Data Collection, Statistics to be used, Delimitations,
Time Budget, Expected Outcome, References - L1, T1

Discussion, Writing, Pruning, Component-wise Submission - P2

(Total = 48 Hours)
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7. COMMUNICATION SKILL (LEDI11)

| adlia
S W)

LT
' 0

Preamble: Workers in the digital age must know how to effectively convey and

receive messages in person via phone, email, and social media. Proficiency in
English will help an individual to be a successtul person throughout the career.
language problem has been one of the major issues among most of the

prospecti\'e teachers / teacher educators, since long. The main focus of this
course is enabling the learners to develop the communication skills in English.

Objectives:
After completing the course, the student will be able to -

become an etfective listener;

participate in group and classroom discussions;
deliver an effective interaction;

read criticallv and quickly; and

write effectivelv with apt lexis.

Course Guidelines:

1

angu

Opportunity to listen native speakers by means of video lessons
Preparing the learners to propose welcome address and vote of thanks
Practice in loud and silent reading

Note taking and note making exercises

Fxercises to develop the skill of writing letters

Paraphrasing documents / text

Preparing resume of different kinds

Extempore speeches

n toto, the course concentrates on developing all the four skills ot English

age and makes the learners to be effective communicators in English.

Fxecution:

Making the students listen to native speakers by means of video lessons,
N ) »

are the learners to welcome a gathering and to propose vote ot

to prep
context, to practice in loud and silent reading, to

thanks in the given
cxercise note taking and note making, to develop the skill ot writing
letters, to paraphrase documents text, to prepare resume ot ditterent
Finds and to propose extempore spece hes - (T1, 1) (Total = 24 Hours)

Study Sources:

{

xford Advanced le

Srners Dictionary, Video Tessons, Short tilms in I'nglish

@
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Semester 11
.‘ﬂlppnrliw' Course - 1a

(To Other Departments)

8A. GUIDANCE AND COUNSELLING (LEDSA)
. T P C
4 0 0 4

Preamble: Guidance and counselling as the third force in education along with

instruction, is an integral part of educational system. Guidance programmes are
designed to address the physical, e vocational and academic
difficulties of adolescent students. This
classroom and also enhance academic pe

motional, social,
is to complement learning in the

rformance/achievements of students.
ital role in preventing educational, personal, social, mental,
among, students, whereas Counselling is a
ple to gain self-understanding in

Guidance plays a v
emotional and other similar problems
process of helping individuals or group of peo

order to be themselves.

Objectives:

After completing the course,
e gain knowledge about the ba

understand and make use of the

know the different areas of guidancc;
ance in life situations;

health and psychodynamics of

the student will be able to -
sic principles of guid
approaches of counseling;

ance and counseling;

[ ]

L]

e apply the approaches of guid

« understand the concept of
adjustment;

e know the different tech

e develop skillsin organizing, guidance

mental

ation; and

niques for collection of inform
vice in schools.

and counseling ser

Unit | - The Concept of Guidance
nature and scope of

al bases of ;;uidnnu' -
aAnce movemen

w in India

Philosophical, psvchological and

guidance -
uidance services in

Need and importance ot g
{ - mm'vpllml development

Meaning,
ot guidance

(L10)

sociologic
colleges - History of Guid

i India - Status of yuidance service
15

and Techniques of Guidance
I'ducational, Vocational Wth

purpose and tun

and Personal Cuidance. Hee

[vpes of Guidance
Gocial Guidance wtions - Individual and group
Lse of tests an A\“lll\ldl\\'\‘ -

roup fechngues
(L10)

}n-cnnn.llll\‘ tests

Unit Il - Areas

Guidance and
guidance Individual and

mtellipence, achievement and

21
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Unit 111 - The Concept of Counselling

Meaming, nature and scope o counsclling - Different approac hes of counselling
D UEneeni H.d and eclectic) - Varous steps of counselling Qualities
ot a pood counsellor - Comparison of guidance and counselling (L9)

Unit IV - Counselling Tools, Techniques and Problems
Gociometric test, Interest inventories, aptitude tests, case study, Observation and
nterview - Dealing with problems like aggression, lying, depression, alcoholism,

drug addiction and learning, problems (L10)
Unit V - Organization of Guidance and Counselling Services
Guidance and counselling programme - Essential activities of a good guidance
programme, Role of guidance pvrsonncl, Counsellor and ps‘\'cholngist

(L9)

(Total = 48 Hours)
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Supportioe Course = 1b
(To Other Departiments)

8B. TOOL CONSTRUCTION

Preamble: Research tool can be stated as the instrument - the hands ot

researchers to measure what theyv intended to do in their study. Constructing
research tool is the second practical step in carrving out rescarch process. It
needs to decide how to collect the data and then to construct a rescarch tool tor
the same. A researcher requires many data gathering tools and techniques which
varies in their complexity, design, administration and interpretation. Fach tool or
technique is appropriate for collection of certain tvpes of evidence or

information.

Objectives:
After completing the course, the student will be able to -
¢ understand the need for evaluation
e acquire knowledge about various tools of measurement
e attain the skill of construction of achievement test
o comprehend the process of standardization of various test and tools

Unit I - Measurement and Evaluation

Concepts, Scope, need and relevance - Role of measurement in Education
(L9)

Unit II - Tools of Measurement
Subjective and Objective tools, essay test, scales, questionnaires, schedules

inventories and performancc tests (Lq)

Unit 111 - Construction of Tests
Steps in construction and standardization of a test: Determination ot the
of testing - Development of the test specitications - selection ot appropriate test

types - preparation of relevant test items - test assembly - administration ot the

purpose

test - test appraisal item analysis - item difficulty and item discrimination power
(L10)

Unit 1V - Standardization of Test
Validity - content validity - construct validity -
validity. Reliability - test retest reliability = alternate forms = internal consistency

= Split half = Kuder Richardson formula Flanagan tormula -
age norms - prade

criterion validity - tactorial

Rulan tormula
. porms - standard norms -

(L10)

C . . p
standardization of Test = norms -
usability et
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Unit V - Types of Tests

Norm referenced and criterion referenced test, measurement of achievement,

d}wh(lhk‘.\, mtelligent, attitudes, interests, skills - Scaling - Standard scores; T-
scores and sigma scores, interpretation of test scores and methods of feedback to
students (L10)

1o

o1

0.

~l

9.

10.

11

(Total = 48 Hours)
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9. EDUCATIONAL PSYCHOLOGY (LEDC21)
I T P C
3 2 0 4

preamble: Fducational psvchology s the branch of psvchology that deals with
the scientific studv of human learning. The study of learning processes, from
both cognitive and behavioral perspectives, - allows rescarchers to understand
individual differences in intelligence, cognitive development, motivation,
regulation, and self-concept, as well as their role in learning. It is necessary tor a
teacher to understand the human behavior because thev deal with the humans
most of the time. This course highlights the essential perspectives of cducational

The main focus of this course is on enabling the learner to develop
and

selt-

psychology.
an understanding about intelligence, models of teaching, learning

personality. The concepts on introduction to psychology as a scientitic study are

also revealed through this course.

Objectives:

After completing the course, the student will be able to -
« understand the different psychological explanations of learning;

o understand the process of knowledge acquisition and knowledge

construction;
e develop skills to transact curriculum employing ditterent models ot
teaching,
understand the aspects of individual differences and implications tor
teaching learning; and
e beable to align learning styles and teaching strategies.

Unit I - Introduction to Psychology as a Scientific Study

Relationship of Iducation and Psychology, Process ot growth and development
Phyvsical, Social, 'motional, and Intellectual, Methods tollowed in psvchology:
Fxperimental, Clinical, Psycho-physical, Analytical - Psvchological principle ot
mass communication and educational technology Schools ot psvehology
behaviourism, constractivism,  Gestalt m‘hnul‘ot

structuralism, functionalism,
(L8, T3 =11 Hrs)

povcholopy, cognitive psychology

Unit 11 - Intelligence

Dternberg Triarchic Theory of Intelligence

I'motional illl\'”l‘y"vllu‘ :’\hl“ll"\‘ III(\'”I:."\‘H\'\‘
(I8, 12 =10 Hrs)

Gardner’s multiple mtelhgence

1 ' v
heory Festing of Intellipence

Unit 11 - Maodels of Teaching,

uchman's, Inquiry Tranimy, - Model Ausubel s Advance Organiser model -

1 . : i
tner’s Concept Attamment Model Jurispradential Inquiry NModel = Piaget’s
Oenitive Model (I8, T4 =12 Hrs)
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Unit 1V - ] carning
learning - Guthric Cognitive theory ot learning,  Hull's

Tolman's theory of Purposivism, lewin's field theory
15 of learning - Cosca’s contribution - ( sagne’s Hierarchy
Theory of Mediated  learning

Principles ot
reintorcement theory,

Vygotskian explanation
of learning, Factors influencing learning,
experience (MLE) Metacognition, self-regulatory skills, Bandura’s modeling -
Psvchology and education of exceptional children - Rogers levels of Aspiration -
[ carning and Motivation (L11, T4 = 15 Hrs)

Unit V - Personality

Definition - Theories of Freud, Carl Roger, Max Wertheimer, and Kurt Kottca -
Assessment of personality: projective tests,
personality profiles. Meaning: Mental health
Adjustment - Stress management - Conflicts and De

trait theories

rating scales, situational tests,
and mental hygiene - Process of
fence Mechanism, Type and

(L9, T3 =12 Hrs)

(Total = 60 Hours)
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10. EDUCATIONAL SOCIOLOGY (LEDC22)

and

[his

paper int ohts
o]u‘gl(.l] exponents are also able to understand in a detailed means [hi
he educational structure and educational

preamble: This paper amms to probe the nature of Sociology and F.ducation
. ’ . . g

(o establish and develop students” educational-sociological competences
roduces the sociological bases of Tducation. The educational thou

ot <Ol
also gives a clear understanding, of t
nppnrtunitws available for the different strata in the society.
Objectives:

After completing the course, the student will be able to -
understand the sociological perspective in education;
and the structure and function of the educa

LJ

e underst tional system in the
<ocial svstem of today; V

« understand the trends of soci

e understand the quality perspective

realize the perspective changes in the society.

al development and its impact on education;
in Education; and

UNIT I - Education and Sociology
Meaning, aims and functions of ¢
education; Fducational sociology- nature; Sociology of educa

social aims in education; Education and Society as mutually supporting svstems
(L7, T4=11 Hrs)

ducation; Sociology - Relationship with
tion; Individual and

UNIT II - Sociological Bases of Education
d Culture - Cultural lag- Education

Socialization and Education - [:[ducation an

and [ducation and Values - Agencies of FEducation - Education tor

Modernization - Fducation for National Integration and International
(L7, TS =12 Hrs)

understanding-Fducation and Democracy

UNIT I - Educational Thoughts of Sociologists

Comte (1798-1857) - | Herbert Spencer (1820-1903) - Charles Horton

~ Pitirim A Sorokin (IH8‘)—I‘)(vH) _ Talcot Parsons (1902-1979)
(L8, T5 = 13 Hrs)

Auguste
Coolev ( 1864-1929)

UNIT IV - Social Structure and Fducation

Fducation and adjustment, Gocial stratitication;
I ducation and Social C hange
relationship between cducation and social change

(L7, TS =12 Hrs)

Gocial mobility: Social equity

value education Process, patterns, tactors

responsible for so ral change,



UNIT V - Equality of Educational Opportunities

\ll “1”]‘ “(’('11\1"]”](\ (“L\l(‘ ( BRI i Y.( V
i [§ ke . £ . L ’ ( / e i !
) 1 ]]]“nll\, I\‘ ll},| HI’ (7(“ lrll ".lfll“, ("( N ’\4’()”1('” S

Fducation, Fducation for socially, economically backward people - Scheduled
- ) e N s TIPS '
caste, Scheduled Tribes, Rural population = Human Rights Education

)
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(L7, T5 = 12 Hrs)

(Total = 60 Hours)
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1L EDUCATIONATL STATISTICS (TFDC23)

Preamble: This paper capacitates to acquire knowledge about the Fducational
Gatistics and the tundamental concepts and - procedures of descriptive and
nferential statistics. The need of statistics to analvse the data which the student

collect tor their research work tor inquiry in the social and behavioral science

Jdunng the current programme and to utilize the same in their tuture researck

ventures is made clear through this course.
Objectives:

Atter completing the course, the student will be able to -
e understand the meaning and need of statistics in educational researches,
e know the difference between descriptive and inferential statistics,
e distinguish parametric and non-parametric statistics; and
e sclect and apply appropriate statistical techniques.

Unit I - Descriptive Statistics
wcales - types and applications, Data - tabulation

Statistics - meaning and scope, &
and graphic representation - tvpes and uses, Measures of Central Tendency and
of Probability, Normal probabilitv curve -

(L7, T7 = 14 Hrs)

Dispersion, Flementary  ideas
properties and applications

Unit 11 - Correlational Techniques

Seatter Diagram - meaning, and uses,
tetrachoric and phi-coethicient correlations, Partial and

(L9, T5 = 14 Hrs)

Product moment and Rank Correlations,

Biserial, Point biserial,
multiple ¢ orrelations, and applications

Unit 111 - Prediction

I incar Regression I'quations, Irediction ot Vanables, Multiple regression

(Lo = o Hrs)

Unit IV - Parametric Tests
Samplimg Distribution Standard erron
degrees ot freedom

I stumation of pnpul.\!mn p.n;nnctcx\ -

testing of hypotheses levels of signiticance - ¢rrors in
by imference - tHtests ANOVA - and apphaations
(L7, TS =12 Hrs)

L

Lt V- Non p.n.mwlm Tests

o test - Median test - Clhsguare Foot - Rolmogrov Surnon test [wao sample
of, Kouskal- Wall's test and apphcations

T
fann=-\Whitney tee

\ (L7, 17 = 14 Hrs)

]

(Total = 60 Hours)
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12.1CT IN EDUCATION (LEDEC)

L T P C

4 0 0 4
Preamble: ICT in Fducation aims at preparing the students to participate
creatively in the establishment, sustenance and growth of a knowledge society
leading to all round socio-economic development of the nation and global
competitiveness. To catalvse, support and sustain ICT and ICT enabled activities
and processes in order to improve access, quality and efficiency in the school
educational svstem and ICT literate community which can deploy, utilise and
contribute to nation building. To create an environment of collaboration,
cooperation and sharing, conducive to the creation of a demand for optimal
utilisation of and optimum returns on the potentials of ICT in education.

Objectives:
After completing the course, the student will be able to -
e appreciate the role of ICT in teaching learning;
e use ICT devices and its applications in teaching learning contexts;
e understand the fundamentals of computers and operating svstems;
o understand the operations and use of computers and common accessories;
e understand the features, working and use of the Internet and the Web;
e appreciate the use of word, date and media processing for teaching

learning;

e appreciate the use of multimedia and web content for teaching learning;
and

« appreciate the use of MS word, MS Excel, MS Power Point, HTML - for

teaching and learning.

Unit I - Computer Fundamentals: Hardware & Software

Introduction to computer: Functional overview of a personal computer - its parts
and functions; Standard computer accessories - operating system: files and
folders; the concept of window and multi-tasking (L9)

Unit IT - MS-Office

MS Word: Creating a file, saving, editing a text, finding and replacing a text,
formatting a text, creating a table, inserting, deleting a row and column. MS-
[weel: Creating a Fxcel work sheet file, entering data in the sheet, manipulating,
data in the row and column, inserting a chart, Functions. MS-PowerPoint:
Creating a Power Point file, inserting a new slide, shde show =view show-

creating a link between the slides and files Developing a modude (Using MS Word

MS-1veel, and MS-PowerPomnt) (L1
Unit 1 - Role of ICT in Teaching and Learning
/CT Meaning and importance theories of teaching and lTearnimg,. Uses ot

conterenanyg,. ¢ learnimy Detimitions, SCope, trends,
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Svnchronous and Asvnchronous , » ‘ ,
>) > @ : us mode., Pedagogical designs & e-learning
Assessments, feedback and e-moderation. Role of Computers in Evaluation.
"DUSAT: Mobile learning. O v lan , _ o .

B ' e ] arning On lime leariung management system: Digital learning
objects, Online learning  course development models, Management and

implementation of e-learning
my d arning (L10)

Unit IV- WWW & Web Based Learning
Iiternet and the WWW: Information, services and functions of the internet and
web; connecting to and using the web. Using search engines and Web utilities:
Kevwords and search strategies; e-mail, chat, news groups and forums, web
blogs. Multimedia: Concept and meaning, text, graphics, animation, audio &
video - Multimedia applications: Computer based training - Electronic books
and references - Information kiosks - web2 and web3 Tools, cloud computing
(L10)

Unit V - Hyper Text Markup Language
Script writing html-part of the HTML script - defining header and body sections-

formatting statements - listing statements - creating menus. Creating link
between files, inserting pictures and images (L8)

(Total = 48 Hours)
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13. TOOL CONSTRUCTION (LEDL21)
1 0 2 2

Preamble: Collection of data is one of the most important steps in any research.
For this, an appropriate tool is very essential and it is employed tor the collection
of evidences or intormation. A researcher for his/ her stud.\: requires many data
gathering tools which vary in their complexity, design, administration and
interpretation. The data collected with the help of tools help the researcher to
analyze the objectives of the study. Tool construction is a methodological process
with certain steps and procedures. This course helps the learner to construct the
tools in a systematic way.

Objectives:

After completing the course, the student will be able to -
¢ tailor apposite statements for collecting required data;
e experience the expertise of judges and gain thirst for research;
e attain the skill of constructing cognitive and non-cognitive tools; and
e understand the process of standardization of various types of tools.

Course Guidelines:

e Atleast one tool has to be developed by the researcher

¢ Orientation on the procedure for the construction of tools

e Purpose of tool and characteristics of a good tool are explained

e Reading literature, consulting experts, gathering existing related tools etc.
are encouraged

e Students have to submit sample statements (atleast 10) to verify their skill
of construction of items

e Then, the whole tool with dimensions and scoring procedure is to be
submitted

e Content / Construction validity is to be established

e Item analysis has to be established

e Reliability of the tool has to be established

o [inal \hﬁ-qon of the tool with details for all the dimensions, scoring,
procedure, references cited and list of experts met is to be submitted to
Supervisor concerned for correction and pruning,.

Execution:

By constructing a relevant tool based on the rescarch topic chosen, an M.Ed
/ O :

student could know most of the rescarch procedures ot developing  an
-, . ) i ' Q nts rie on o > Proce Q
instrument. It is executed by giving, the students an Orientation on the procedure
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for the
avenues forre
- making the students to write sample statements in the presence of the course

et

teacher; establishing the

and esta

construction of tools; explaining the ¢ isti
: 10 A " e %71
I g the characteristics of a good tool; giving

ading literature, consulting exper : ot
) , consulting experts, gathering existing related tools

Content / Construction validity, doing Item analvsis

blishing Reliability of it after framing all the required items of the tool.

(L1,P2)
(Total = 36 Hours)

o
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. Introduction to psychological measturenient. New

m education and

Basic educational  test and

Introduction to educational measurement (204 ed.).
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14. INTERNSHIP IN TEACHER EDUCATION INSTITUTIONS - Spell

LEDI21)
C
4

—

T
0

® =7

L

0
preamble: Teacher Education is widely developing in a massive way today in
21+t centurv India. Teacher Education Institutions (TEIs) are expected to bring out
competent teachers who can present the matters very effectivelv and
svstematically. It is very vital for developing young teachers to get a wide
experience with the happenings in TEIs. To develop the skills of teaching, the
students are given opportunity to undergo Internship in Teacher education
Institutions including District Institute of Education and Training (DIET), and
State Council for Education, Research and Training (SCERT) in the/nearby State
during I vear of M.Ed. Programme.

Objectives:
After completing the course, the student will be able to -

e get experience in the day to day activities that are taking place in teacher
training institute like DIET, etc,;
e acquire various skills of teaching through the direct experiences with the

teacher educators;
e getasound knowledge in various teaching methodologies used in present
day classroom situation; and

¢ acquire knowledge to prepare an
helpful for the process of teaching and learning.

d develop different kinds of teaching aids

Execution:

rnship for a period of 20 days (120 hours) in
all the activities that are taking place from
in the evening. The students record

The students undergo an Inte
Elementary level TEIs. They observe
morning assembly till the end of the day
what they have observed in the day and make the entry in the prescribed records
given to them. They clarify their doubts with the Prmdp“l/l‘k‘s‘ponsiblo
personnel of the institution or with the allotted guide teacher of the Institution.
This training in the Institution helps the stud
and thereby paves way to prepare
ahead. (P120 Hrs in 20 days)

nts to get knowledge on all the
l“il‘[’t'nin;;s s Ll TEI the students to tace the
profession of teaching in the future

o
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15. PSYCHOLOGY AND ICT PRACTICUM (LEDI22)
. T P C
. 0o 0 4 2
15a. Psychology Practicum

Preamble: Psvchology is a science which aims to give us better understanding,
and control of the behaviour of the organism as a whole. It is also the science of
human behavior. Understanding the human behaviour is a challenging task for
anv person. It is also vital to understand the behaviour of students by the
teachers. Having this in mind, activities in name of Psychology Practicum are
conducted to understand the process of teaching and learning, behaviour,
attitude, aptitude, skills, interest, personality, creativity, etc.

Objectives:
After completing the course, the student will be able to -
« identify their interest, intelligence, personality, etc.;
o get knowledge in conducting paper and pencil tests and performance
tests;
o study the behaviour in the laboratory set-up; and
 diagnose and deal with select psychological problems.

Practicum:
Paper and Pencil Tests (Any 3) Performance Tests (Any 3)

1. Least Preferred Co-worker 1. Bhatia’s Battery of Performance
Scale to assess leadership Test of Intelligence
style

2. Retroactive Inhibition 2. Span of Attention -

Tachistoscope
3. Personal Efficacy Scale 3. Finger Dexterity Test

4. Habit Interference Experiment

4. The Self-report on Altruism ‘
with Board and Cards

Scale

5. Verbal Test of Creative 5 ‘Trial and Error Learning -
i irror Tracing Experiment
['hinking Mirror Tracing

nking i Concept Formation
6. Passi Test of Creativity 0. oncey ¢
Execution:

The students are ¢ X pose d to conduct l"’\‘l"'l“}'“ al l"‘““”“" i torm ot both

performance and paper pencil tests. They conduct these |
»
their observations in their observation note and make the fair tormat in thew

] -1 . )
record notes, which leads tor understanding, the various« oncepts imvolved m the
eSS : ‘ )
Process of teaching and learning, (P2)

Pre acticals and record

(24 Hrs)
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15b. ICT Practicum

preamble: Information and Communication Technology (ICT) 1 led
e} s s .G ) 1S NOW N';'ﬂr( o
to have promising features {o enhance and support teaching, learning pr tice at
all levels of Fducation. Word processor, software pac b I g practice 4
2dit, print ind save doc mte | i are pac kages, cnables to create,
edit, | é sa cuments for future retrieval and reference. The most
P“P“l‘” software in these days is MS-WORD (for word processing) MS-IEXCEI

- «preadshe 1G- - < ), M5-L 1.
(for spuquh&gt)_, MS-POWTRPOINT (for presentation purpose) and HTMI. (for
presentation of information via internet), and hence, the undertakings of 1CT

pmcticum are conducted to understand and develop the ICT skills, creativity,

and simply, the teaching skills.

Objectives:
After completing the course, the student will be able to -
« use ICT devices and its applications in teaching learning contexts;
« practise the Internet and the Web for teaching and learning purposes,
« make use of the multimedia and web content for teaching learning;

¢ employ MS word, MS Excel, MS Power Point, HTML - for teaching and

Jearning; and

e« acquire the ability to develop multimedia package of their own.

ext, finding and replacing a
leting a row and

Practicum:
1. MS Word: Creating a file,
text, formatting a text, crea

column _
2 MS-Lxcel: Creating a Fxcel work sheet file, €
manipulating data in the row and column, inserting
MS-PowerPoint: Creating a Power Point file, inserting a new
show -view show- creating a link between the slides and files )
o ~ S ivee 3 p) % :

4. Developing a module (Using, MS Word, MS—FX(,.(I, and MS-I (?\'\’Lil omQ
/I Package (It covers Golection of the tOpIG Preparing the
content, Developing

saving, editing a t
ting a table, inserting, de

ntering data in the sheet,
a chart, Functions
slide, slide

o

5. Development of Snu e
i ioni i scripts for the

content, Organmzing & Designing, Writing, pts | e M i e
modules using, above m('nlinnvd software, ”UV"I(’P“‘}, u < pag

v ! » e

scripts, and S ripts 1o« reate the new Wt b page)

Execution:

: onduct 1€ s pr.n‘tit um in the torm of pertormance
. ' Jdemonstration, the

During

The students are ""l’“‘""’ {
yortorm individu

, wstractor
Wion gven Iy I

the
ally in the

learnt from d‘,r“““"“.‘ |
o students will |

students clarify their ¢|u-'l'ivs Then th e hwervation e After
computer laboratory and note fhe observations “ll"“til :|«‘ {air it the record
getting correction in the Hhservation pote the studdt nts « ‘ 124 Hrs)
note (P2).
©
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Semester 111

Supporti
tive C
(T ourse -
16A. TECHN ‘QUES 0 ()fhgr D(,partq(’ 2a
S OF TEACHING ments)
(ASBED

)

LT P ¢
A 60 4

amble: Teaching techni
ue re ‘
que refers to the st &
ructure, methods, | |
s, procedures

ArOc0SSeS that a teache
o T uses d .
s teacher em lovs to assi uring  instruct;
" Npiod assist student learn; struction. These and
Larious existing, learning, metk earning, Teachi se are strategi
srategy to deal with the groet nods to equip the w ‘T:jg strategies ident‘if:&:}:_s

r . up 1 (e a f )
ness is a prime factor for enhp identified. Assesemeni Sf &5 advanice the -rightt

ancing the t o of the students’
strategy. artiing

Objectives:
After completi

: acqi irtn;g the course, the student will be ab

e knowledge ill be able to -
about teachi
« compre ; eaching and teachi .
. acq\ireh\fnd the instructional obiictivesead\mg techniques;
: nowledge abo ' .
visual aids; and & ut various methods of teaching and uses of audi
oL audio-

¢« compreh
prehend the process of evaluation.

Unit I - Teaching,

Teachi

o lng - D . .,
efinit >ani i

eacking = hag)l‘on, meaning, - Teaching Vs Instruction - Principles of
phases of teaching _Levels of teaching - Memory l;‘\'cl

Und - .
erstanding, level , Reflective level (L10)

Unit

Mea “‘ - Instructional Objectives

o n‘ _ O . . . .

ng need - Relationship among, instructional objectiy
, - Blooms Taxonomy of lnstrm‘tinnal objectives =

(L9

s, Learning

eXperienc - .

X perience and Evaluatiol
OY Wiv et

grative, affective and pﬁyr\mnmtur

¢ and l\-du\‘\i\‘v method - | ecture
l\mu“inn

Unit 111 - Methods of Teaching
| Inductiy

Method - Technigque = tactics -
i wethod - Story telling method -

method - lecture ¢ um dmnnns\r.nmn n
| Ul.m\.m/‘\lmn Role pl.\\
h\'ulu.lli/vd

method - problem solving Project method
— Seminar — Hwnpnhi;\ Wm'kn\mp ‘»upvr\'iwd studhy Ine
‘ (L10)

instruction

Unit 1V - P\ann'\ng for Teachint

Unit plan - 1 esson p\'.m - /\d\u\n\.\)',«u. of unttet Jans = | ormat oba lesson
c 0S¢ . g

plan - Audio - visual aids - (L9)

{ lesson |
' \"\\‘S, uses
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Unit V- Fvaluation
Test - M““’“”“”“”?l' Fvaluation = Formative, Summati [
“\' . ( L"'dl‘h‘l‘iﬁt' . ’ anve - \:p‘|(' “' “,,‘r“ _
stics of a good test - Steps 1 the construction of
) ot an

.l(m

.n‘him‘vmvnt te

1o

6.

10.

m-vmvnl t¢

wt - Scoring key - Marking scheme (110
10)

(Total = 48 Hours)
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Supportive Course - 2b
(To Other Departments)

16B. ENVIRONMIENTAL FDUC ATION

Preamble: Qur cenvironment has been indiscriminately exr }
biodiversity, soil, weather and water pollution ',:, ,' ;zpl(,””i through e
change, glubal warming, deforestation and s(‘.'lr(’it[\' j;fuy” :”” l"'F’i"'““"\ '”’"""“
come of the consequences of our reckless deeds. I h)('vl lrJ(r-':] r‘;ly.’-’zlzr{ ‘." o ¢ ;
any nation is progressing without damaging the ('n\’imnm('r;f ;}‘”j‘{",'r"“”l"'i r+
is enacting several laws and implementing various policies and ’m"'n'i»m“-vr;: r
sateguard the nature. The objectives of environment (-dumt(mr»“ ‘(I 'r’-r\m‘ n:
achieved without the involvement of the students at the grass root h-a*win’l"(‘-. make
the citizens environment conscious, the supreme court of India Haxvaz'f‘:rz
direction to make all enrich environment orientation. o

Objectives:
After completing the course, the student will be able to -
« acquire the knowledge of various Environmental Issues;
« understand the relationship between Human Population anc
o attitude towards Environmental Education;
ms and their causes and remedies,
and favorable attitude towards
rsity and sustainable development)

{ Environment;,

o develop the positiv
« understand environmental proble
e develop a sense of responsibility

conservation of environment, biodive

and

e understand the environmental Management.

nvironmental Issues
ope of Fnvironment
. Climate change
laver depletion and

Unit I - Environment and E
Meaning, importance and sc¢
its components. Pollution = Tvpe

House effect - Acid Rain - Ozone
Deforestation - Soil erosion = Natural disasters and disaster management
(L10)

al Education - Eco-sy stem and
Global warming - Green
its ettects - U rbanization -

and linvirunnwnt

[ luman Population
Population
cducation -

rrowth m India -

Unit Il - Human l’upulaliun
I ducation

History of Human |mlml.mnn §

Fnvironmental |)|'n|;h’|n--, Jdue to poj
Accelerating

',mwth
yulation
wey  Of

the prowess

PIOW th
Pupul.llmn

Nee o
ced and Objectives hd Health Problem.

. it
concept of sustainable dey clopment Enviramiti | - Morbidity
. » ] 1 ’
Fnvironmental stress - FHect of stressors on health and l;\ VIO I S
. ’ ke ases, hyvpertenstoty

NI e - : , crvous system, dist

respiratory problems, ckin problems, 1 (L10)
40
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a1 - Bi iversity a i .
il 1 piodiver tydndults.(?onscrvatmn
nition [ypes, an Significance. Hot spots of bi
sity - Th
- reats to

- ‘n(l(‘ () C
. 1 ‘}., a d 2 4 1 P
onse ’at‘
10 O

ersity (In-situ and Ex-situ cons '
tu conservation) - National
parks and S
¢ anctuaries
aries

o ersity

RIS
{

Unit 1V - Envimnmental Management
(L9)

Definition and Need - Man ing th
a
ging, the natural resources - R
: s - Renewable a
nd non-

r newable resources — '
Role of NGOs = FLS - Social forest - Water Managem '
) “nvironmental protecti(m acts éo]eenft I—Dgamwater harvestng
5. Role of DST, DBI ’

cn\'imnmont )
mn protecting

(L9)

UnitV-S i :

. ha\rtg%ées for Environmental Education

! s - Field trips e

walk and CC\ebratio‘Z\ ,Oxzvorksfhop, exhibitions, video shows, nature clubs

hygiene and e ton environment day. Practical measures - saving Ier;it:j,r\e

: rogramm . ) : eTgY,

Clea prog os, eco-friendl behav : .
nand green campus’ Orogramme y iour, organic farming

(L10)

(Total = 48 Hours)
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17. CURRICULUM STUDIES (LEDC31)

LT r «

2 2 2 4

\‘m'ﬂ\’\lh"\\ Gtudies 18 a concentration within curriculurr ‘
" 1 odAnid

amble: S T - A
el fon concern J with unde "“t'mdm}', curricula as an active force of hurnan

et

.t ol \‘\}““"‘“”“" One of the vital roles of teachers is to facilitate and refine
U . v 1161 YOI ' o
of students by using the curriculum as a tool. This course impart:

e W\
w\'\"‘\‘“\ Pl' . .
um. 1t also helps to get acquaintance on various approac hes and models

jum development.

a\\'h‘d}l“
eparation of the learners to know the basic concepts and process of

et

.
\f ;;11‘7'\(11
(

Objectives:
yiter completing the course, the student will be able to -
o acquire knowledge and get insight into curriculum perspectives;
. understand the concept of curriculum and characteristics of a good
curriculum;
+ gain experience in constructive and critical analysis of text book;
« get insight into the guiding principles and recommendations of NCF 2005
and NCFTE 2009;
¢ develop the capability to play the role of curriculum designer, reviewer
implementer and assessor; and
¢ gain total curricular experiences.

Unit 1 - Curriculum Perspectives | |
-urriculum: Concept, Definitions, Need and Importance, Principles, Aims and
Vhiectives - Philosophical and ideological basis of curriculum - Characteristics of
“good curriculum - Components of Curriculum: Objectives, content, tfnrxmmt‘tx\~11
"ode and evaluation - Preservation of Culture - Curriculum for the ditterentlv-

! ‘ \ ”I S H‘ nis - ﬁ yur » DOO VS l ¢ 'tl\‘()k
b > > C b Sou (W8 l ( l\ X

l:.]:‘ II- Language Curriculum .
v sion of First language / S| in school curric 1}]:
M e g ‘H”)’, First l-“\)',lld)”t' // 161 - |)‘»\v‘-|.)‘)i|1}l. 1 6R
! lementary level ¢ Teacher as Implementer and Assessot

Me., \) . » k - Contat
Meaning, Need, Uses - Qualities of @ good text boo (L5, 15, 1’5 = 15 Hrs)

1. N\‘\‘d - HPU(IIH\ Ut‘i\‘\ nves
W skills - [ carning outcomes
l\’\ll\(\\\l\ Review

Wt analysis: Meaning,

seed g «
d apnficance

um I)vvolupuwnl

Unj
ity - _ .
Approaches to Currit ul trod, ¢ oty controd

k\\ I »
( bject-contred. Core curnculunt | carneidl
H“”h“h“" Frameworks  of chool Fuducatil lume chat wteristies
S ] (SR AT
Uman;e - ¢ \ .H.|p.\|\ul|nnl»l curriet
e Curriculun and 506 1al 1 - (LS, 5, 5 = 15 His)
Fi el WA

DUrpoLe ¢
PUTPOSe, role of the teacher, P‘,\\huln)y o

yond [ cadhet I ducation



¢ Curriculum Development

. Mo€ els ¢ : :
n .r\:‘ (1949) - Hilda Taba model (1962) - N
| hn"“‘ i pondi model (1989) - Ne Icholls and N
ot \'1”1"’ and o cod AS5044) Nicholls mod
oy nun.ll/'lr.nnmgz model Ment model - oy o
o uristic
(14,74, P4 = 12 iy

,,»ric"l“m |mplcnwnlali(m and Renewal
" & :
‘ v”( \ I-‘\](‘ in 3:(‘”(‘|
o (lv\il“‘”k“ tcaching - | '
. 2 carning
Me ¥ [«
$ materials and

n
on - jocal environment, co :
, community -
’ HN'dm otc
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19. lil)UCATI()N FOR DIFFERENTLY ABLED (LEDED)
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preamble: This paper cnables to acquire knowledge about the differently abled
children and the Jabel under which they are categorized. 1 hv-hmblcmc (:f (:f: :’U
children are made clear and the need and significance of educating th«(:‘T
childrenare realized  through this paper. Moreover the pap;'r }i—)‘; ﬂ:r,
gystcmatically d how to identify and detect the children with spt';iri(

designe
s and how onal provisions to m f

to sort educati cot the unique needs of

disabiliti
the children with disabilities.
Objectives:
After completing the course, the student will be able to -
tly abled children;

s and categories of differen

towards differe
n educating th

ificance of special e

o identify the type
lopa favorable attitude
ding of problems i

scope and sign

ntly abled children;
ese children; and

o deve
ducational

o develop an understan

o appreciate the need,
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20. PRESENTATIONS AND PUBLICATIONS (LEDL31)
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1O . g ! 3 "+
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t > Classroom s
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different types of teaching aids helptul for

Lecution:
120 hours)

2 davs (
ace from

t are taking p!

Ihe studen
o recort

“tudents undergo an Internship for a period ol
o Level T 1s. They observe all the activities tha

NINE 3ccn . : : ey . evening.
g assembly till the end of the day in the evt '
the entry 1

s T ord

the Pl'\‘s( ril

U thes . Sl N
v have observed in the day and make Notted mentot (teachet
. > Y
othem. They clarify their doubts with the ot oy, This praintng
1 af i : i necess {
Of ”, [l“. I' l ) o . ' “ ¢ l“g,“tll““”, 1 l R RIAC
or the principal ot th Cacadd!
CH ‘“‘l,l ‘)' ! il t ll‘) carn l\”()\\'l('(hl’\- on ‘l“ ”“[h o L the
S the students oo te Copare the
Sratyve : , { [hvn'l’\ prel () days!
e functions of the [nstitute ant r 120 Hrs i =
Unals and hence better nation puilders
A“)



22. SELE I)I{Vl{l,()l’Ml",N'l’ NYOGA (LEDI32
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Objectives:
After completing the course, the student will be able to -

. realignand rejuvenate the body inside and out;

o practice mental hygiene

o possess emotional stability;

. pmvide a sense of calmness;
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s and Chakaras

it "H_ " echniques and Benefits. Chakras: Major Chakaras- Benefits of
et
wlr \md palancing Chakras (P5)

[\
Junfh

(Total = 24 Hours)
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Expected Outcomes:

Improves balance, endurance, flexibility, and strength .
Consistent practice helps in keeping the spine strong and prevents fatigue
Increases blood flow and reduces the blood pressure

Helps to keep the mind and body healthy and happy

Enhances to manage stress and palance emotion

Facilitates to integrate moral values

Makes to attain higher level of coNsCiousness. 2
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24. TEACHER EDUCATION - 11 (LEDC42)

preamble: By the end of the course, the student will be able to gain insight and

reflect on the concept of teaching and the status of teaching as a protession,
understand the roles and responsibilities of teachers and teacher educators. Thev
will be able to examine critically the growth and development of teacher
education in the country along with the various techniques for the evaluation of
in-service teacher education programmes reflecting the issues, concerns and
problems of teacher in-service education of the teachers.

Objectives:
After completing the course, the student will be able to -
e gain insight and reflect on the concept of teaching and the status ot

teaching as a profession,

o understand the roles and
educators;

e prepare teachers for reflective teaching,

contribution of various regulating bodies
of teacher’s education;

growth and developm

responsibilities of teachers and teacher

Critically examine the role and
and support institutions for

improving quality
e critically examine the
country;
e use various methods and t
« use various techniques for the evalu
programmes; and
e reflect on issues, concerns

ent of teacher education in the

echniques for transaction of curriculum;
ation of in-service teacher education

and probloms of teacher in-service education ot

the teachers.

Unit I - Teachers and Teaching Profession _ ] _
»spnnsihili“t‘ﬁ - Concept of Profession; Teaching, as
of school teachers - Protessional ethics tor

o /\ppr.\is.ll and accountability - Who s
ot teacher cducators

[eachers changing roles and r¢
a profession - Service conditions

teachers - Social status of teachers,
and

Teachd
a lcacher educator? - Roles "'”I“’“’”'l"mws _
Preparation of teacher educators = Conti » education o tead her educators:
L of teacher educators and institutional

Provisions for : . " ior
g or the continuing, educ: il
' (12, 17, P7 = 16 Hus)

mechanism

nuing

L4 2 { LS . A Ny '. Nl 1 a ol Y
Unit II - Nature, Objectives, Grructure and Models of Pre-Service I'eacher
. , ‘
LdUCati()n
¢ ()|||||||‘.'.iﬂ|l‘- and « ommiltees coneernng, teacher

1086 and its 1 YA on teacher education system

for the Reconstrin ting, and Strengthening, ol

= The Centrally Sponsored Seheme
‘\“‘

Ree .
recommendations ol various
ediiras

‘ducation system. Impact o NP,



nts of sre-service teac
[ ce teacher education foundational
(e mai

'\i'\lnl one ( \\1.“‘“““‘
”m'\h/‘““‘“ areas, pracll(‘um internship, co< urricul :
\ . . ) / ar activities
community and  work experience. Teacher educat ;
1on
ation at

0 with the

ot different stag
and distance mode -

ls. Issues, concerns

cs. Models of Pre-service teacher educ
Model of pr(,'-s'vrvi(v teacher
and problems of pre-service

(L2, T7, p7 = 16 Hrs)

- jovel: \'cgu\ar
an at Jlementary leve
oducation

Group

lum transaction in Pre-service Teacher FEducation
fing

Lecture-cum-Discussion, Demonstration,
Team Teaching Use of ICT, Case analysis, reac
nd assignments - taxonomy formulating of
g, lesson planning, and teacher’s diary

SEP)/lnternship— Planning and
n of SEP - Internship: concept
the central aim of tea her
(L3, T7.77 = 17 Hrs)

i1 - Curricu

s and Techniques:
_cion, Brain storming
i eview of original texts, projects a
~tional objectives, unit plannin
+ of school experience programme (

WU

snization of SEP - Monitoring and supervisio
sning and organ'w.ation _ (Critical reflection @

e Teachers
{istance mode
riculum

JU( ‘;".\.ﬂn

nt of the In-Servic

5f Teaching: face to face, ¢
- of training ¢ ur

1als - |N.'~Lh“-, Qo

ncerns

cept and importance -
nt of training ! eeds,

15¢ (nurm‘

o

«tic mode. Assessme
l“dtt‘l‘\ﬂ\" - rvicey
1—5\'1’\’1( ynal

pre essi

s\‘l?)llhl!\

' “[ﬁdrtﬂ‘l( m (){ course

1 vachvrs’ I
I kshops

" \',mu boos

P

od problems of
alfing) of teacher uﬂdor S
(8
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. IS
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25. EDUCATIONAL EVALUATION (LEDEE)

L T P C
1 3 3 4

ble: Fvaluation is an indispvnsablv component of .lh(- cdmati(ma'l prox ('ﬁ.s,
[’reaT helps teachers and learners to improve teaching and learning. It 1s
t\(:\l:i:\uoui process not a pcrindic exercise. It helps in fnrmin}? I!h'(j. \’i:ll:.(':;h('::
udgment, cducational status, or achievements ()f.studvnts. It is « t'.snra " ()(}S
wachers must acquire knowledge and understanding ab(.)ut the various ,'”;1) o
+f evaluation and its application in classrooms. It pr(?vndos studur.\t.s wi
need, importance, concepts and characteristics of educational evaluation.

Objectives:

After completing the course, the student will be able to - .
« understand the difference between measurement and evaluation;
« develop skills in conducting internal assessment exams and external
assessment exams, . ‘ o
« apply the characteristics of an effective tool of evaluation to design a
> estion paper; _ .
. :f\;:f:rtig :lecomm‘;ngations of various commissions in the evaluation of
academic and non-academic development of learners; .
e understand the specific uses of the different procedures of evaluation; and
apply the various types of activities for the effective use of CCE
techniques in evaluating the primary level learners.

UNIT I - Status of Evaluation ' »
Fducational evaluation in teaching learning process - Difference among
measurement, evaluation, assessment, testing, appraisal and examination - Tests

and examinations - Examination reforms - Norm-reterence

d testing & Criterion-
referenced testing - Formative

and Summative Tests - Indicators ot tormative
assessment - Cognitive and Non-cognitive assessment of learning, outcomes
Internal examination verses External examinations (13, T7, PT =17 Hrs)
UNIT II - Procedure of Evaluation

Bloom’s taxonomy - Revised taxonomy ot objectives 2001

Oral test and Wnitten
test - Different forms of test items

Framing test items and question papers
Diagnostic, Prognostic and Achievement test — Preparation ot a Blae: pont

Preparing a good question paper - Charactenistios ofapood test

(L2077 1ot
UNIT III - System Assessment and Fvaluation
Secondary Education Management Tnformation Systein (5ENE)

v adiatiomn o
school experience/internship programimes

Arcerranent o feae iy oot ey

L
\



tools and technmiques Organisation  and regulation ot internal

_oriony P
nitd . re
Rt in DPST Preparation ot guidelines and  scheme ot internal

ment
N,,mld ) ~
7 ement. porttolio assessment - Structure ot MIS School mapping, at
et - i 1 |
ndary level - Course mapping at senior secondary level
QOHLe

(L2, T8, P7 =17 Hrs)

INITIV - fvaluation - Tools and Techniques

«ting and Non-testing tools of evaluation-essav  tvpe, short answer and
shiective tvpes of achievement test, observation, interview, rating scale, check
1, attitude «cale, interest inventories, socio-metric techniques, anecdotal
~wcords, question bank, grading (L2, T7, P8 =17 Hrs)
UNITV - Current Trends in Evaluation

Computers in students’ evaluation - Electronic delivery of objective tests -
\ternative assessment - Rubrics - Assessment as an aspect of learning -
Continuous and Comprehensive Evaluation - Progress report and Cumulative
record - Open book examination (L3, T7, P7 =17 Hrs)

(Total = 84 Hours)
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26, DISSERTATION AND VIVA (LEDP41)

1 T r C
0 5 4 4

ple: Dissert \tion is a document cubmitted in support of candidature ot an
nreamblies s . o » \ - ‘ S
im-‘ joeree Ot pmtvssmn.\\ quahhmtmn prc.\cntmg the author's rese arch
MANLNR LT )

4\..2.“”\{”“‘5 This task develops the research aptitudc and mt.urost nt vth(t
\ «holar. 1t tocuses on-a cientitic, svstematic and dnalytwa! sklllsl(lwt)
\\nh rowards the chosen pmb\om, It demonstrates that a studo..‘nt 15 caip‘a :hL
flimht\uw, his her own area of interest, able to explore a subject n-¢ :ph:

nage rescarch project, detine a suitable rcsearch.problem and du&t ta;
~-.--:t\:~;mw research tools. Atter concluding the d\sscrta.tmn work, a stu En ;
e to gain contidence to tace the challenges regarding the area of 1:9/ er
~:\\~.\\’n:\ation. Atter completing a dissertation, a student can adopt patience,
nking, power, analvtical ckill, creativity etc.

Objectives:
Atter completing the course, the student will be able to -

e lead tor knowledge quest
« state and narrate the research problem 1n depth;
e enrich the research attitude; . ) )
e constructan theoretical framew ork for their area of researc
e reportand Jemonstrate the res .arch work effectively; . -
e utilize the appropnate statistical techniques 10 analvse and synthesis the collecte
data effectively: 4 B -
e apph the accumulated research knowledge and skills in empirical form:
e f{rame appropnate interpretation 1o the findings:
e gain the skall oty erbal detence;
e claborate the systematic presentation of the proposed components of the study:

and

e lead tor turthening higher level research programmes

Course Guidelines:
1 The duration of the propct work shall be tor a period ot one semester

- r
. I hu issertation

1

\
afd viva-h

e shall be compulsory components tor all
ny 100 marks (30 internal and 50 external) cach

requined to adentity a research ;on»l»lvm tor Jdissertation

raom the arca ot ntoerest ruler the yuldance

af supervisor an the

Dissertation shall be subr ittend betore the commurw crment of the terminal

60




examination of Semester V.
Candxdatjs{\a\l not be permitted to submit a dissertation on which
) T o N C whnich
degree/ diploma / certificate has already been conferred on him/h :
7 > OISEe ] - 1 1 : / r\"
any one L.‘SL by. the University or any other university / institution o
6. Dissertation will be evaluated by both internal and external examiﬁem

(_J\

Viva-voce Examination

The Viva-voce Board may consist of the Head of the Department, the guide and
an external examiner. The minimum quorum may be two including thté external

examiner.
(108 Hrs)

@

61



Gructure of Marks & Scheme of Valuation

1 vternal Marks - 1 Yean

E':.’c'l'“‘l am

M Mark:

sub <nb
mester No sul it
' Code Internal 1 clernal— Total
| LEDCTE Pducational Studies 75 /5 (M)
? LEDCT2 Educational Philosophy 25 /5 1)
\ LEDCTY  Educational Research 25 /5 1)

I'ducation al
Elementary Level /

1 1EDEA  Educational Secondary 25 75 100)
and Higher Secondary
st
L evels
Lducational
5 1EDEB  Management and 25 75 100
Administration )
0. LEDLIT  Rescarch Proposal 50 50 100
= 1IDIIT  Communication Skills 50 50 100
Total 225 475 700
8 1FDC21  Educational Psychology 25 75 100
9 1EDC22  Educational Sociology 25 75 100
0 1IDC23  Educational Statistics T 75 100
11 1LEDEC  ICT in Education ” W,, 7: ?5 # 77/17_75:177” o
1" 1IDSA  Supportive Course-1 25 75 100
g 1Y 1EDI2L Tool Construction 50 50 100
LEDI2T 'lrﬁt;:rihsriwip’in V'I'o;{ghvt:r -
14 Education Institutions - 50 50 100
Spell 1 - B i
5 1 1-DI22 Psychology & 1CT -
, 50 50 100
Practicum
Total 275 525 SN0

Internal and Fxternal Marks - 11 Year

Sub AMan '\lI"A\

Scenesten . Sub [itle
Cods Ireternal 1 xternal lotal
1o LD Carnculum Studies 25 & o)
hird ! [ D2 Teacher ducation - | 2h N 100
I8 I DED I'ducation ton L) 75 100



Fourth

Scheme of Valuation - C

Terminal Examinations

5.01

5.03

5.04

Performance in each course
semester

CIA throughout the

Ixaminations at the end
The University examin
November during odd s
semester.

A candidate who has already api

of a semester and also p
the same subject for imp

For cach Theory course

25 marks the

maximum of 75 marks.

Theory course.

and Se

ontinuous Interna

shall be ev raluate

(]nli

of each gemester.

ations chall be

cmester and In the n

yeared toran
{ in the same s n

it of marks/ g

AssHUL

rovenu

. the CIA com

Toerminal ox

mestern
I'hus, there

1 Assessment (CIA)

.d based on the basis ot @

the (i)

conducte i

s a total ot 100 marks tor

Ditterently abled
19 ASBED  Supportive Course [ 5 75 o)
>0 1EDLAT Presentations & , .
i Pubhication ol |’,|lu-]'((,) ) AH) N
1 FDI3 Internship in Teacher
L'ducation Institutions
21, ~Spelt 5() ) f
(Spm'i.\lisatinn)
n 1 EDIA2 Selt-development =0 =0 100
(Yoga etc)
Total 250 450 700
LEDC41 [ducational Policy, o -
23 Planning and i) 75 10C
— Financing I
24. LEDC-IZ Teacwlj ,/%5/’-’7'5//1'.
e Feucational Evaluatin 25750
21;/ L’EIDIP’—I] Dissertation & 50 50 100
- 7’//Vi\'a I -
B T . S 400
- GRAND TOTAL 875 172 2600

and University

1)

University Termunal

the month ot

mth of April durmy even

oxamination ma subyect
ot entitled to reappaeat m

c‘\l( b

pone ntowiall carry an wimum ot

nination will carry a

t.\\"\

03



5.06

5.07

5.08

5.09

5.10

5.16

217

518

(

For each Practicum or Dissertation or Field work, the CIA component
will carrv a maximum of 50 marks and the Semester Terminal
examination will carry a maximum ot 50 marks. Thus, there is a total of
100 marks for cach course

The marks secured in CIA (in total only) may be rounded off to the

nearest integer.

I'he CIA component for a theory course shall include tests, seminar and

assignments.
There is no passing minimum for the CIA components and for the CIA

in total.
There shall be no provision for improvement of CIA components.
There shall be three compulsory periodical tests in a semester.

Each test is conducted for about one and half unit of the syllabus in
each course.

The duration of each test is one hour.

There shall be two tests in a working day-one in the forenoon and the
other in the afternoon.

Each test carries a maximum of 25 marks and shall be converted for 15

The split-up of the CIA marks for all the Theory Courses:
The average of the best two tests (15) + Assignment (5) + Seminar (5)
25 Marks

The question paper pattern for each test of cach of the theory papers s
given below:

Part A - Objective Type -5 0ns. Hx
Part B - Short Answers / Problems -2 out of 3Qns. 235 1)
Part C - ey riptive/ Analytical I out of 2 0Ons v 10 10

Total Marks 2%

lhe duration of the Uraversity Termmal cammmation for cach theony

Course 157 h‘””A'

lh(h(l‘“":“nl! paper pattern tor Pl U hrrveraty Tormmnal vt ol
-(l(h ”Il'()r'_ ',,)l“vr 1%
PartA—‘)l;lm”‘,v | jo 1O [ I

i



y (Ins

1 ppomt Gl Iy it ]
hlﬂ B Short Answers ’roblems
.‘,,/ --~,‘~|f.'nh|’ .’lf/h'? (“'l"’ 4")/
L=t |
part C Descnptine \nalvtical 5 Ons )y N A
' 4
. Ne | ither () o ol
Total Marks =

il HEA N fi
There will be a spc(ml supplementary examination tor thos
who have failed in only one subject in the entire course

of 50% in the University examin

assing minimum
<

There 1s @ P
ourse.

cach theorv ¢
There 1s @ passing minimu
of the total marks in the CIA

or cach theory course.

m of 50 % in the overall compone
University

component and the

examination t

o 4 A K

=

3 b

-t

YY) T
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